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Abstract

Early reading and writing skills are essential foundations of literacy, including for children with
disabilities (CWD) in inclusive schools. This study aims to describe the strategies, media, and
assessments applied in teaching early reading and writing for CWD in first grade at SDN Banua
Anyar 8 Banjarmasin. A naturalistic qualitative approach was employed with eight participants,
consisting of a classroom teacher, three special education assistants, and five CWD diagnosed
with mild to severe autism. Data were collected through interviews, observations, and
documentations, and analyzed using Miles and Huberman’s model. The results indicate that
teaching strategies were adapted to the students’ characteristics, such as the TEACCH method
for students with severe autism and cooperative or game-based learning for those with mild
autism. Instructional media included posters, flashcards, pictures, puzzles, and videos, while
assessments were individualized, ranging from simplified reading tasks to recognition of letters
and numbers. These findings highlight the significance of individualized approaches, visual-audio
media, and flexible assessments to enhance early literacy among CWD. The study implies
fostering more responsive and meaningful inclusive literacy practices.
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INTRODUCTION

Reading and writing are fundamental skills for understanding lessons in every
educational stage. Reading involves decoding visual and auditory information through
mechanical aspects like recognizing letters, the spelling-sounds relationship, and reading speed,
and comprehension aspects, including understanding words, the authot’s intent, and content
(Unruh & McKellar, 2017; Rahayu et al., 2016). This process requires readers to actively and
critically interpret written symbols to relate to themselves or others, understand the text, and
learn about internal and external factors (Rustinarsih, 2021). Meanwhile, writing enables
students to record, retain, and express ideas, thoughts, opinions, or feelings through written
language as indirect communication (Yoswanto, 2021; Dalman, 2016). At the eatly stage, first
grader often struggle with writing their names, forming letters correctly, and maintaining proper
alignment, challenges largely related to fine motor skills and visual perception abilities
(Atthoriqoh et al., 2024; Farida et al., 2019).

Children with disabilities (CWD) often experience delays in reading and writing due to
cognitive, emotional, sensory, and physical barriers that interfere with language processing, fine
motor skills, and individual perception (Putti et al., 2022; Rahmawati et al., 2023). According to
the Simple View of Reading theory, reading ability consists of two main components: decoding
(the ability to recognize words) and comprehension (understanding). When children encounter
difficulties in decoding, for example, due to phonological or motor disorders, their literacy skills
will be hindered as a whole (Hoover & Gough, 1990). This theory explains that delays in
decoding in CWD cause greater difficulties in building text comprehension, which in turn
hinders their literacy development. In addition, Sensory Integration Theory, proposed by Ayres,
explains that disturbances in processing sensory information also interfere with children's ability
to understand text visually and kinesthetically, causing delays in reading and writing (Karch et
al., 2003). Therefore, barriers to integrating sensory information play a major role in disrupting

literacy development in children with disabilities.

However, literacy delays in CWD are not only caused by cognitive and sensory factors,
but also by low motivation and self-esteem, which often follow repeated failures in literacy
learning. Research shows that the Repeated Failures Theory explains how repeated failures in
literacy can lower children's motivation and self-confidence (Harahsheh, 2021). Children who
experience continuous failure in reading and writing often feel incapable, which leads to
decreased motivation and self-esteem. Since eatly reading and writing are the foundation of
literacy and predictors of future academic success (Mejala, 2024; Peixoto et al., 2023), the role
of educators becomes crucial in creating stimulating environments, respecting individual
learning pace, and fostering a positive attitude towards literacy activities (Medina-Hinostroza et
al.,, 2024).
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Learning to read and write, particularly in inclusive settings, requires teachers to apply
strategies, methods, media, and evaluation that are individualized and flexible, ensuring they
meet each child’s unique needs (Fitri, 2015; Sari et al., 2024; Fritz & Harn, 2021). Interactive
methods like games, songs, storytelling, role-playing, and movement-based activities can
enhance engagement, reduce anxiety, and build confidence (Dewi et al., 2023; Fauzi, 2022;
Gelizon, 2024). Meanwhile, writing skills can be strengthened through techniques such as the
structural analytical synthesis method, syllable breakdown, graphic organizers, and step-by-step
guidance (Anugerah et al., 2023; Davidova, 2024). By designing targeted strategies, selecting
media, and developing appropriate assessments, teachers can make learning instruction more

effective and meaningful for children with special needs.

This study has a specific focus on learning in the first grade of elementary school in the
context of inclusive education, which has rarely been the subject of previous studies. The
location of the study, namely SDN Banua Anyar 8 Banjarmasin, is a locally-based research
setting that has not been widely explored in the literature. This study comprehensively examines
the components of methods, techniques, media, and assessment in reading and writing learning

for CWD in inclusive first grade.

Banua Anyar 8 Public Elementary School (SDN) is one of the oldest inclusive schools
in Banjarmasin, South Kalimantan Province, having been established more than 15 years ago.
Every year, this school accepts students with special needs from different backgrounds, ranging
from mild to severe. In the 2024/2025 academic year, SDN Benua Anyar 8 has five students
with special needs in grade 1 who have mild to severe autism. Of course, with the differences
in autism among students, classroom teachers, and each CWD assistant also have different

strategies, methods, media, and reading and writing evaluations for each CWD.

Previous studies on literacy strategies for children with special needs mostly focus on
special schools or higher education, while research on early reading and writing learning in
inclusive elementary schools remains limited. Several previous studies have only discussed
general literacy strategies, such as writing and drawing skills in special education schools(Annisa,
2024; Pratama et al., 2025), ABA methods for reading (Suratmi, 2022), or general reading and
writing difficulties (Nurfadhillah et al., 2022; Sukma, 2021; Supena & Munajah, 2021). However,
international literature indicates that while there are numerous studies on reading interventions
for children with disabilities, very few focus on writing, and almost none examine literacy
interventions in inclusive elementary schools. For example, Bakken et al., (2021) and Reichow
et al. (2019) found that reading interventions are effective for children with intellectual
disabilities, but the effects on writing are very limited. Therefore, research on eatly reading and
writing in the context of inclusive elementary schools for children with special needs remains a
gap that needs to be filled. This study addresses that gap by providing a clear picture of early

reading and writing instruction for children with special needs in inclusive schools. The study
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specifically aims to examine the process of teaching reading and writing to first-grade students
with disabilities at SDN Banua Anyar 8, Banjarmasin, focusing on exploring the strategies used
by teachers and identifying effective approaches, appropriate teaching media and materials, and

evaluation.

METHODS

The research method used in this study is a naturalistic qualitative approach with a
descriptive research design. The aim of this study is to provide an in-depth understanding of
the teaching of reading and writing for children with special needs (CWD) in the first-grade
inclusive class at SDN Banua Anyar 8 Banjarmasin. The research was conducted in an inclusive
class involving five children with various conditions, such as intellectual disabilities and autism.
A qualitative approach was chosen as it allows for a deeper exploration of the teaching practices

applied by teachers and the learning environment in the classroom.

The research procedure began with an initial observation to identify the teaching
practices in place. Data was then collected through interviews with classroom teachers, special
education assistants, and the school principal. The purpose of the interviews was to gain insights
into the strategies, media, and evaluations used in the teaching of reading and writing for CWD.
Additionally, documentation of teaching materials and student progress reports was carried out
to complement the data collected from observations and interviews. The data collection process

spanned several weeks to ensure that various teaching sessions were observed.

Data collection techniques used in this study included observation, interviews, and
documentation. Observations were conducted during teaching sessions, focusing on the
teaching strategies, use of media, and the interaction between teachers and CWD. In-depth
interviews were conducted with teachers and support staff to gather information about their
approaches to teaching. Documentation included lesson plans, student progress reports, and
teaching materials used during the learning process. These three techniques were employed to

gather comprehensive data and ensure triangulation, thus enhancing the validity of the findings.

The research instruments used were observation guides, interview protocols, and a
document analysis checklist. The observation guide was designed to record key elements of the
lessons, such as the teaching strategies, media used, and evaluation methods. The interview
protocol was structured to explore teachers' perspectives on their teaching strategies and the
challenges they face in teaching CWD. The document analysis checklist was used to review
lesson plans and student records to verify the alignment with the observed teaching practices.
All these instruments were designed to ensure that the data collected would provide a clear

picture of reading and writing instruction practices in the inclusive classroom.

In data analysis, the researcher used the interactive model of data analysis developed by

Miles and Huberman, which involves three main stages: data reduction, data presentation, and
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conclusion drawing. In the first stage, the collected data was reduced and categorized based on
its relevance to the research questions. The selected data was then presented in the form of
narratives and tables to facilitate understanding. Finally, the researcher drew conclusions based
on the findings from the processed data. The analysis process was iterative, with continuous
comparisons between different data points to ensure accuracy and depth in the analysis. By
using this technique, the study aims to provide a comprehensive understanding of how teachers

teach reading and writing to CWD in an inclusive classroom.

RESULTS AND DISCUSSION

The assistant teacher observed each CWD to identify preferences, discomforts, sources
of joy, fears, and emotional triggers, and then the classroom and assistant teachers determined
appropriate strategies, media, and assessments tailored to each student’s condition and abilities.
Teachers need to understand the unique characteristics of each CWD and apply individualized
learning approaches, accompanied by appropriate educational resources and adaptations to
ensure equal access to quality education. The main objective is to increase the patticipation and
learning achievements of all students, including those with disabilities (Haryadi & Cludia, 2021).
To realize effective and equitable learning, teachers are also required to be able to adapt the
curriculum and use appropriate teaching strategies (Vargas, 2024). In addition, close
collaboration between classroom teachers and assistant teachers is an important factor in
accommodating students' needs, enabling them to access the curticulum while obtaining the

support and resources they need in an inclusive learning context (Surender, 2023).

Table 1. Description of CWD in First-Grade at SDN Benua Anyar 8 Banjarmasin

Characteristics
CwWD Type of . . . Needs & support
S Academic ability / Emotional .
Code  Disability strategies
Challenges
Able to learn like
regular students, likes Learn in a quiet
to count, has difficulty environment, focus on

Easily irritated

distinguishing i math lessons, simplify
. in noisy ) .
Mild between similar . . ) reading/writing lessons
i environments i . .
CWD 1 Auti numbers and letters dislik ’ according to ability, sit
utism islikes
such as 9 and g, b, and ) .. next to a wall covered
reading/writing ,
d, or 5 and s, and has with posters of letters
. . lessons
difficulty reading and numbers, as well as
words containing the educational pictures.
letter “ng”.
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Mild

Has  difficulty
speaking

(watches  too
many  foreign

cartoons), and

Requires full assistance,
avoid triggers that
cause emotional
distress, and explain

when there are changes

CWD 2  Autism & Able to read and write . L
becomes in activities.
OCD ) .
emotional easily
when things do
not go as
expected.
Demure, lacks ) )
. Teachers give special
attention from . duri g
. . attention during stu
Mild _ family,  and g stidy
CWD 3 . Able to read and write. and break times, and
Autism wants mote .
. personal guidance to
attention from
make them feel valued.
teachers.
Sit at the back, use
Physically visual aids, a firm
CWD 4 Severe Able to recognize dependent, teachet's voice, and
Autism letters and numbers emotionally allow them to watch
unstable educational videos
when bored.
. seating in a corner with
Does not like & .
. . a round table, learning
. sitting  still  for . . .
Severe Able to recognize ) with interesting media,
CWD 5 . long periods of .
Autism letters and numbers ) a firm voice, and
time, often o
. activities are  often
emotional.

varied.

Reading learning Strategies

Learning strategies are teacher approaches to help children understand content and

achieve learning objectives (Kusnadi, 2018). Meanwhile, reading is the process of understanding

written symbols through active observation and interpretation (Ruslan, 2023, pp. 29). CWD
uses different reading strategies. Three students (CWD 1, 4, and 5) apply the TEACCH method
(Treatment and Education of Autistic and Related Communication-handicapped Children) with

visual aids such as posters, pictures, and letter cards. This strategy is applied because these three

CWD need visual aids to understand letters and numbers. The other two students (CWD 2 and

3), who are already able to read, follow strategies similar to regular students but with emotional

support and simplified material through cooperative learning, games, and storytelling.

190

JMIE : Jurnal Pendidikan Madrasah Ibtidaiyah, Vol. 9 (2) 2025

Hak Cipta © 2025 | JMIE | p-ISSN: 2580-0868, e-ISSN: 2580-2739



Exploring Early Reading and Writing Learning Strategies for Children...

The TEACCH method, designed for children with autism, emphasizes structured
teaching that focuses on daily routines, visual information, and written communication to
enhance language skills (Schopler et al., 1995). This method tailored to the needs and abilities
of the students, helping them through environmental adaptation, intervention, and visual-based
communication strategies (Ningrum et al., 2021; Sa’adah et al., 2022). At SDN Banua Anyar 8,
teachers have implemented four TEACCH principles: environmental organization (seating
arrangements and structured schedules), visual information (media such as pictures, posters,
word cards, puzzles, and videos), special interests as reinforcers (using students' personal
interests or pleasures as motivation), and meaningful communication (Firdaus & Pradipta,
2019). Meaningful communication is fostered through frequent conversation, paying attention,
adjusting intonation and tone of voice, and supportive interaction, as in the case of CWD 5,
where the assistant teacher uses a firm voice, without forcing or scolding, to maintain focus.
Such strategies build engagement, motivation, and participation, improving the overall learning
experiences for CWD (Pakpahan et al., 2024).

The results of the study show that reading-learning strategies are tailored to students'
levels of autism. Students with mild autism use game-based, cooperative, and storytelling
strategies, while students with severe autism use the TEACCH method with an emphasis on
the visualization of letters and numbers. These strategies help children focus and reduce learning
anxiety. These findings confirm and extend previous research on literacy instruction for CWD
in inclusive classroom. Consistent with Ningrum et al., (2021) and Sa’adah et al., (2022), this
study demostratres that the TEACCH method effective in supporting reading and writing
instruction for students with severe autism through structured teaching and strong visual
support. The use of enviromental organization, visual media, and meaningful communication
was shown to reduce annxiety and increase student angagement. The results of this study also
expand on previous research by showing that in mild autism, teachers can apply cooperative

strategies in inclusive classrooms with emotional support.
Learning Media for Reading

The media used in reading activities are differentiated according to CWD competence.

CWD 1, 2, and 3 use visual media (posters, pictures) and audio media (teacher explanations).
Meanwhile, CWD 4 and 5 use visual and audio-visual media (pictures, puzzles, letter cards, and
videos). These media help introduce letters, numbers, colors, and other objects in a fun way that
is appropriate for each child's comprehension level. The teacher assisting the fifth CWD stated:
“Because the fifth CWD is not yet able to speak much, only a few words or sentences containing

2-3 words, the media used for the fifth CWD is not much different from the fourth CWD. The media used
are posters, pictures, puzles, smartphones, letter cards, and number cards. With these media, 1 will introduce

letters, numbers, colors, modes of transportation, and so on. However, if the CWD becomes bored with these

JMIE : Journal of Madrasah Ibtidaiyah Education, Vol. 9 (2) 2025 191
Copyright © 2025 | JMIE | p-ISSN: 2580-0868, e-ISSN: 2580-2739



Khairunnisa, et.al.

media, 1 will use educational videos from my phone to encourage the CWD to learn again. If the CWD still
refuses to use these media, 1 will give the CWD time to calm down.”

The media used by teachers varies, including posters, letter cards, puzzles, and
educational videos. Visual media tends to be used to help students recognize letters, numbers,
and symbols, while audio-visual media supports children who are easily bored. For example,
CWD 5 responds better to learning when videos are used rather than just letter cards. This
reinforces the view that learning media guide children's thinking processes (Septy, 2021). The
findings align with Turner-Brown & Hume's (2020), who emphasize the importance of visual
and audiovisual media in improving focus or attention, communication, and comprehension

among students with autism.
Evaluation of Reading

Learning evaluation is the process of collecting, reviewing, and providing data that has
been analyzed to measure lesson effectiveness against set objectives (Divayana, 2018). At SDN
Banua Anyar 8 Banjarmasin, reading evaluations for first-grade CWD are tailored to the material

studied and adapted to each child’s emotional, mental, and ability background (Selian, 2023).

Table 2. Evaluation of reading learning for students with disabilities

CwWD Type of Comparison with Adjustments
Code Evaluation Regular Children
CWD 2 & Same as regular Regular children read CWD 2 & 3 read 3 paragraphs;
CWD 3 children, but 6 paragraphs. if they ate only able to read 2
simplified paragraphs, their score is the
same as regular children who
read 4 paragraphs
CWD 1 Same as CWD 2 & Follows the ability If CWD 2 & 3 read 4
3, but simplified level paragraphs, CWD 1 reads 2
paragraphs; if only able to read
1 paragraph, the score is the
same as CWD 2 & 3, who read
2 paragraphs.
CWD 4 & Adjusted to the Does not follow the Evaluation involves

CWD 5 ability and learning paragraph reading distinguishing and identifying
material format letters, numbers, colors, and
transportation that have been

learned.

Adjusting assessments to the abilities of CWD ensures valid and fair assessments and
provides learning opportunities (Tai, 2023). Flexibility may include changes in format, additional

time, or alternative test locations, as well as support such as providing a scribe for CWD with
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dysgraphia (Razmjoee et al., 2023). Key considerations include social skills and teacher-parent
(Sucuoglu et al, 2024), identifying unmet needs of CWD by asking for their opinions
(Morgenthaler et al., 2023), flexible policies on assessment systems that accommodate the
special needs of students (Davies et al., 2018), and the specific needs of CWD and subject matter
(Razmjoee et al., 2023). Such adaptive assessment not only aligns with students’ abilities but also

increases their motivation to learn.
Writing Learning Strategies

The study showed that teachers adapt writing strategies to the specific needs of each
CWD. For CWD 1 with mild autism and fine motor difficulties, a combination of interactive
writing and guided writing strategies is used with visual aids such as posters and letter or number
cards placed near the student to help distinguish similar symbols like b’ and ‘d” or ‘5> and s’. in
contrast, CWD 2 and 3, who already have good writing skills, learn without aids but still required
strategies suited to their individual conditions. CWD 2, who has OCD (obsessive-compulsive
disorder), benefits from interactive writing with structured schedules to maintain emotional
stability, while CWD 3, despite having fairly good writing skills, needs more emotional attention
due to a mental health issue and irregular attendance, which the assistant teacher addresses

through direct interaction, conversation, and personal attention.

Interactive writing strategies for CWD with mild autism are effective in increasing
student engagement, while also providing them with the opportunity to practice writing
independently with teacher support. These findings are in line with research (Hall, 2018)
showing that interactive writing helps students explore writing activities. This also confirms the
findings (Williams, 2018) that interactive writing helps children with literacy difficulties because
it makes learning easier and clearer through collaboration with teachers, thereby increasing

students' understanding and independence.

The fourth and fifth CWDs both have severe autism, learned through guided writing
supported by teaching aids. CWD 4, who had speech difficulties and often experienced
emotional outbursts, was seated separately and used letter tracing books, pictures, and cards to
aid learning. Similarly, CWD 5, who spoke only a few words and struggled to sit still, was placed
at a special table in the corner with the same types of aids. For both, teachers applied step-by-
step instruction such as thickening letters, completing broken writing, or copying examples
aligned with guided writing strategies proven effective for developing CWD skill (Zakiyah &
Alvina (2019). These gradual activities reflect Vygotsky's social constructivist theory, particularly
the concept of the Zone of Proximal Develgpment (ZPD), which states that children will learn more
effectively if they are given gradual support until they are able to work independently. The use
oof guided writing, step by step instruction, and continous teacher assistance illustrates how

students depelop higher-level literacy skills through scaffolding before achieving independent
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performance. Overall, the findings of this study reinforce the opinion that writing learning
strategies for CWD requires an individualized, structured, and collaborative approach.
Writing learning Media

The media used in writing instruction included letter-tracing books, letter cards,
pictures, posters, and other visual aids. CWD 4 and 5, who had severe autism, were guided with
multisensory media such as tracing books, broken sentence books, posters, pictures, and letter
cards, and eacher explanations. When CWD 4's emotions become unstable, activities were
shifted to lighter games, and if they become uncontrollable, the session was repeated. CWD 5
had similar challenges, requiring a firmer approach to manage emotions. Meanwhile, mild
CWDs used simpler media, which consisted of pencils, paper, and teacher instructions
supported by visual stimuli like pictures or posters to sustain interest in writing. The use of
visual and audiovisual media in writing instruction underscores the importance of a multisensory
approach for CWD, as they respond very well to learning when engaged through a multisensory
approach (Bariyyah, 2018; Nutjanah et al., 2024).

The study highlights the effectiveness of using various media, particularly multisensory
approaches, for children with severe disabilities, aligning with research that supports
multisensory methods in improving learning and writing skills. For example, studies show that
multisensory programs significantly enhance handwriting legibility and letter-sound recognition
for children with intellectual disabilities (Cuajao et al.,, 2023; Schlesinger & Gray, 2017).
However, the study also found that simpler media like pencils and paper were sufficient for
children with milder disabilities, suggesting that not all children need intensive multisensory
input. This finding supports the idea that while multisensory approaches are generally beneficial,
they must be adapted to the individual’s needs, with excessive sensory input not always
necessary (Faruga et al., 2023). Ultimately, the study underscores the importance of selecting
approptiate media based on the severity of the disability and the student's specific needs, thereby

enhancing learning outcomes in inclusive classrooms.
Writing assessment

Assessments for CWD students in grade one at SDN Banua Anyar 8 are tailored to
each student's learning methods and abilities. Two CWD students (2 and 3) are given
assessments like those given to regular students, but simplified. For example, if a regular student
writes four sentences, then two sentences from a CWD student are considered equivalent to a
regular student. The first CWD student was also given a similar but simpler evaluation—writing
one sentence was considered equivalent to two sentences written by the second and third CWD
students. Meanwhile, the fourth and fifth CWD students received evaluations that were fully
tailored to their abilities. The evaluations were conducted through activities such as underlining,
completing broken sentences, or writing letters/numbers mentioned by the teacher. If

necessary, visual aids such as posters, pictures, or cards were used to support the evaluation
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process. In essence, each evaluation was individually tailored to accommodate the needs and
abilities of each CWD.

These findings align with previous research, which emphasizes the need for flexible and
individualized assessments in inclusive classrooms. According to Rasooli et al. (2021), fair and
needs-based assessments are crucial for providing equal educational opportunities for all
students, including CWDs. The research highlights that CWD students' success cannot be solely
measured by traditional academic achievements, such as writing results. Rather, assessment must
consider cognitive, motor, and emotional factors. This approach echoes the previous studies on
inclusive education, which stress the importance of adjusting assessment methods based on the
diverse needs of students (Davidova, 2024b). These findings are consistent with Davies et al.,
(2018), wo stress that flexible, individualized, and needs-based assessments are essential for
ensuring fainess in inclusive classroom. This study reinforces the view that assesment

adjustment reflect pedagogigal equity rather than lowered academic standard.

The differentiated strategies, media, and assesment practices obsetve in this study
reflect the principles of Universal Design for Learning (UDL), which advocate flexible appproches
to content representation, student engagement, and expression of learning outcome (Rose &
Meyer, 2007). Teachers actively adapted instructional methods by varying learning strategies,
selecting appropriate visual and multisensory media, and modifying assessment formats to
match each child’s abilities, emotional conditions, and learning pace. For example, students with
severe autism received structured, visually supported instruction through the TEACCH
approach, while students with mild autism participated in cooperative learning and storytelling
activities with emotional scaffolding. These practices demonstrate how UDL principles can be
operationalized in inclusive classrooms to remove learning barriers and promote equitable
access to literacy instruction. By offering multiple means of representation, engagement, and
expression, teachers enabled children with disabilities to actively participate in learning
according to their strengths rather than being constrained by their limitations. This finding
reinforces the relevance of UDL as a practical and effective framework for inclusive education,

particularly in early literacy learning for children with autism spectrum disorders.

CONCLUSION

This study emphasizes the importance of individualized, flexible strategies in eatly
literacy instruction for children with disabilities (CWD) in inclusive settings. It highlights the
need for teachers to adapt teaching methods, learning media, and assessment tools based on the
specific needs and abilities of each student. The findings suggest that a combination of visual,
auditory, and multisensory approaches, along with emotional support, can significantly enhance
learning outcomes for CWD. These results contribute to the growing body of literature on

inclusive education, reinforcing the idea that effective literacy practices should be responsive to
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the diverse cognitive, emotional, and sensory needs of students. This approach not only
supports academic achievement but also fosters greater emotional and social inclusion, making

education more equitable for all students, including those with disabilities.

REFERENCES

Abidin, Z., Liza, F., & Rachmawati, M. (2025). Pengajaran Struktur Bahasa Arab: Metode, Strategi,
Teknik, Media dan Evaluasi Pembelajaran. Edulnovasi: Journal of Basic Educational
Studies, 5(1), Article 1. https://doi.org/10.47467/edu.v5i1.6019

Annisa, A. (2024). Jejak Literasi: Pendekatan Inklusif dalam Pendidikan untuk Anak Berkebutuhan
Khusus. Strategi Navigasi Pendidikan Inklusif Untuk Meningkatkan SDM Yang Berkulitas
Dan Berdaya Saing, 424-436.

Anugerah, W., Ason, A., & Lestari, N. (2023). Analisis Strategi Guru Dalam Membelajarkan Siswa
Membaca Permulaan di SDN 18 Tubung. JURNAL PENDIDIKAN DAN PEMBELAJARAN
SEKOLAH DASAR, 1(2), 20-29. https://doi.org/10.46368/jppsd.v1i2.1140

Atthoriqoh, R., Citrawari, T., Fadlillah, F., Fajrin, N. D., & Puspita, I. D. (2024). Analisis Kesulitan
Menulis Permulaan pada Siswa Kelas 1 UPTD SDN Banyuajuh 2. Jurnal Yudistira :
Publikasi  Riset  Ilmu  Pendidikan  Dan Bahasa, 2(4), Atrticle 4.
https://doi.org/10.61132/yudistira.v2i4.1152

Bakken, R. K., Neass, K.-A. B., Lemons, C. J., Hjetland, H. N., Bakken, R. K., Neass, K.-A. B.,
Lemons, C. J., & Hjetland, H. N. (2021). A Systematic Review and Meta-Analysis of
Reading and Writing Interventions for Students with Disorders of Intellectual Development.
Education Sciences, 11(10). https://doi.org/10.3390/educscil 1100638

Bariyyah, K. (2018). Peningkatan Kemampuan Menuli Anak Autis dengan Multisensory Alphabet
Bergambar (MAB). INKLUSI: Journal of Disability Studies, V(1), 239-270.
https://doi.org/10.14421/ijds.050205

Cuajao, M., Omani, E., Cagape, W., Aguillon, L., & Eway, J. (2023). Teaching Multisensory
Approach to Child with Intellectual Disability: A Case Study. International Journal of
Research Publications, 126(1), 257-266. https://doi.org/10.47119/1JRP1001261620225020

Dalman. (2016). Keterampilan Menulis. PT Raja Grafindo Persada.

Davidova, S. (2024a). THE IMPORTANCE OF INCLUSIVE EDUCATION IN TEACHING
WRITING. Current Research Journal of Pedagogics, 5(11), Article 11.
https://doi.org/10.37547/pedagogics-crjp-05-11-05

Davidova, S. (2024b). THE ROLE OF ASSESSMENT IN INCLUSIVE EDUCATION. «ACTA
NUUzp», 1(1.1), 68-71. https://doi.org/10.69617/nuuz.v1il.1.348

Davies, M., Elliott ,Stephen N., Sin ,Kuen Fung, Yan ,Zi, & and Yel, N. (2018). Using Adjustments
to Support the Learning and Assessment Needs of Students with Disabilities: Macau and
Mainland China Teachers’ Report. International Journal of Disability, Development and
Education, 65(1), 1-21. https://doi.org/10.1080/1034912X.2017.1346238

196 JMIE : Jurnal Pendidikan Madrasah Ibtidaiyah, Vol. 9 (2) 2025
Hak Cipta © 2025 | JMIE | p-ISSN: 2580-0868, e-ISSN: 2580-2739



Exploring Early Reading and Writing Learning Strategies for Children...

Dewi, V. S., Pudyaningtyas, A. R., & Sholeha, V. (2023). STRATEGI ORANG TUA DAN GURU
MENGEMBANGKAN KEAKSARAAN AWAL KELOMPOK B SELAMA PANDEMI
COVID-19. Kumara Cendekia, 11(2), 127-141. https://doi.org/10.20961/kc.v11i2.60201

Divayana, D. G. H. (2018). Evaluasi Program. Perusahan Terbatas. RajaGrafindo Persada.

Farida, I., Puspita, D. retno, & Nurfadhillah, S. (2019). Analyzing Writing Difficulties in The
Beginning Writing of Second Grade Elementary School Students. Golden Age : Jurnal
Pendidikan Anak Usia Dini, 3(2), Article 2. https://doi.org/10.29313/ga:jpaud.v3i2.5272

Faruga, M., Polok, K., & Przybysz-Zaremba, M. (2023). The use of visual media when teaching the
skill of writing to autistic students. Kultura-Spoleczenstwo-Edukacja, 23(1), 17-25.
https://doi.org/10.14746/kse.2023.23.1.2

Fauzi, 1. (2022). IMPROVING VOCABULARY THROUGH IMPLEMENTING SONG AND
GAME-BASED LEARNING STRATEGY OF ENGLISH FOR YOUNG LEARNERS.
Yavana Bhasha: Journal of English Language FEducation, 5(1), Article 1.
https://doi.org/10.25078/yb.v511.728

Firdaus, 1., & Pradipta, R. F. (2019). Implementasi Treatment and Education of Autistic and Realted
Communicationhandicapped Children (TEACCH) pada Kemampuan Bina Diri Anak Down
Syndrome. Jurnal ORTOPEDAGOGIA, 5(2), 57.
https://doi.org/10.17977/um031v5i22019p57-61

Fitri, N. (2015). Upaya guru dalam mengembangkan keterampilan membaca dan menulis untuk anak

berkebutuhan khusus pada mata pelajaran bahasa indonesia di SLB Negri 2 Kota Bengkulu.

Fritz, R., & Harn, B. (2021). Effective Literacy Instruction in Inclusive Schools. In Handbook of
Effective Inclusive Elementary Schools (2nd ed.). Routledge.

Gelizon, M. J. B. (2024). Play to Learn: Exploring the Impact of Fun English Classes on the Literacy
Skills of Elementary Learners. Environment & Social Psychology, 9(10).
https://doi.org/10.59429/esp.v9i110.3164

Hall, N. (2018). Interactive Writing with Young Children. Childhood Education, 76(6), 358-364.
https://doi.org/10.1080/00094056.2000.10521182

Harahsheh, N. K. (2021). Cause of Reading and Writing Difficulties among Children with Special
Needs in the Lower Primary Stage from The Perspective of Their Teachers in Government
Schools in Mafraq Governorate. Journal of Educational and Psychological Sciences, 5(50),
117-199. https://doi.org/10.26389/AJSRP.K200621

Haryadi, R., & Cludia, C. (2021). PENTINGNYA PSIKOLOGI PENDIDIKAN BAGI GURU.
Academy of Education Journal, 12(2), 275-284. https://doi.org/10.47200/a0ej.v12i2.448

Hoover, W. A., & Gough, P. B. (1990). The simple view of reading. Reading and Writing, 2(2), 127—
160. https://doi.org/10.1007/BF00401799

Karch, D., GroB-Selbeck, G., Pietz, J., & Schlack, H. G. (2003). Sensorische Integrationstherapie
nach Jean Ayres. Monatsschrift  Kinderheilkunde, 151(2), 218-220.
https://doi.org/10.1007/s00112-003-0664-7

JMIE : Journal of Madrasah Ibtidaiyah Education, Vol. 9 (2) 2025 197
Copyright © 2025 | JMIE | p-ISSN: 2580-0868, e-ISSN: 2580-2739



Khairunnisa, et.al.

Kusnadi. (2018). Metode Pembelajaran Kolaboratif: Penggunaan Tools SPSS dan Video Scribe. Edu
Publisher.

Medina-Hinostroza, G. F., Nina-Medina, A. L., Nina-Medina, P., & Tasayco-Barrios, S. (2024).
Learning to Read and Write at The Initial Level. International Journal of Religion, 5(9),
Article 9. https://doi.org/10.61707/ag8n6v26

Mejala, J. R. (2024). Early Language Reading Interventions and Reading Skills of Elementary Grade
One Pupils in Zambales, Philippines. International Journal of Multidisciplinary: Applied
Business and Education Research, 5(3), Article 3. https://doi.org/10.11594/ijmaber.05.03.08

Mesibov, G., & Shea, V. (2009). The TEACCH program in the era of evidence-based practice.
Journal of  Autism and  Developmental Disorders, 40, 570-579.
https://doi.org/10.1007/s10803-009-0901-6

Ningrum, P., Wuryani, W., & Lianty, L. (2021). Strategi Pembelajaran Bahasa Indonesia untuk Siswa
Autis. Jurnal Pendidikan Terbuka Dan Jarak Jauh, 22(2), Article 2.
https://doi.org/10.33830/ptjj.v22i2.2848.2021

Nurfadhillah, S., Octaviana, P., & Utami, D. (2022). Analisis Anak Berkebutuhan Khusus
Tunagrahita dengan Kesulitan Menulis pada Siswa Kelas 3 di Sekolah Dasar Negeri Pasar
Baru 1. TSAQOFAH, 2(6), Article 6. https://doi.org/10.58578/tsaqofah.v2i6.629

Nurjanah, Kansil, I. C., Masturoh, 1., & Hanwar, D. (2024). Multisensory Learning: Improving
Conceptual Understanding Through an Intuitive Sensory Approach. Journal of Pedagogi,
1(6), 56—64. https://doi.org/10.62872/7ygyx095

Pakpahan, T. R. S., Fadila, J., & Ginting, H. S. G. B. (2024). Pentingnya Komunikasi Efektif dalam
Pendidikan bagi Anak Usia Dini. Ta rim: Jurnal Pendidikan Dan Anak Usia Dini, 5(3),
Article 3. https://doi.org/10.59059/tarim.v5i3.1325

Pasaribu, G. R., Arfianty, R., & Bunce, J. (2024). Exploring Early Childhood Linguistic Intelligence
Through English Language Learning Methods. Innovations in Language Education and
Literature, 1(2), Article 2. https://doi.org/10.31605/ilere.v1i2.4337

Peixoto, V., Alegria, R., & Pestana, P. (2023). Early Literacy Intervention Program: Closing the
Linguistic Gap of Socially Disadvantaged Children. In F. Nyemba & R. Chitiyo (Eds.),
Closing the Educational Achievement Gap for Students With Learning Disabilities (pp. 163—
212). IGI Global Scientific Publishing. https://doi.org/10.4018/978-1-6684-8737-2.ch009

Pratama, D. R., Ardani, N. F., Suryaningsih, D., & Minsih. (2025). STRATEGI PEMBELAJARAN
TERHADAP KETERAMPILAN MENULIS DAN MENGGAMBAR UNTUK ANAK
ABK DENGAN AUTISME DI SLB. Esensi Pendidikan Inspiratif, 7(2), Article 2.
https://journalpedia.com/1/index.php/epi/article/view/5410

Putri, N. E., Marta, R., & Surya, Y. F. (2022). Peningkatan Keterampilan Menulis Karangan Narasi

Menggunakan Metode Chain Writing di Sekolah Dasar. MODELING: Jurnal Program Studi
PGMI, 9(4), 83—88. https://doi.org/10.36835/modeling.v9i4.1254

198 JMIE : Jurnal Pendidikan Madrasah Ibtidaiyah, Vol. 9 (2) 2025
Hak Cipta © 2025 | JMIE | p-ISSN: 2580-0868, e-ISSN: 2580-2739



Exploring Early Reading and Writing Learning Strategies for Children...

Rahayu, W., Winoto, Y., & Rahman, A. S. (2016). Kebiasaan Membaca Siswa Sekolah Dasar (Survei
Aspek Kebiasan Membaca Siswa SD Negeri 2 Pinggirsari di Desa Pinggirsari Kecamatan
Arjasari Kabupaten Bandung). Khizanah al-Hikmah : Jurnal Ilmu Perpustakaan, Informasi,
dan Kearsipan, 4(2), Article 2. https://doi.org/10.24252/kah.v4i25

Rahmawati, A. F., Yati, N., & Widianti, M. (2023). Konsep Dasar Pendidikan Anak Berkebutuhan
Khusus. Childhood Education : Jurnal Pendidikan Anak Usia Dini, 4(1), Article 1.
https://doi.org/10.53515/cej.v4i11.4990

Rasooli, A., Razmjoee, M., Cumming, J., Dickson, E., & Webster, A. (2021). Conceptualising a
Fairness Framework for Assessment Adjusted Practices for Students with Disability: An
Empirical Study. Assessment in Education: Principles, Policy & Practice, 28(3), 301-321.
https://doi.org/10.1080/0969594X.2021.1932736

Razmjoee, M., Cumming, J., & Wyatt-Smith, C. (2023). A Case Study of Effective Classroom
Assessment Adjustments for a Student with Disability: The Role of Teacher Pedagogical
Mobility in Assessment Adjustments. FEducation Sciences, 13(12), Article 12.
https://doi.org/10.3390/educscil3121178

Reichow, B., Lemons, C. J., Maggin, D. M., & Hill, D. R. (2019). Beginning reading interventions
for children and adolescents with intellectual disability.
https://doi.org/10.1002/14651858.CD011359.pub2

Rose, D. H., & Meyer, A. (2007). Teaching Every Student in the Digital Age: Universal Design for
Learning. Educational Technology Research and Development, 55(5), 521-525.
https://doi.org/10.1007/s11423-007-9056-3

Ruslan, T. S. (2023). Membaca Apresiatif Teori dan Pengembangan Model Pembelajaran. Langgam
Pustaka.

Rustinarsih, L. (2021). Make A Match Cara Menyenangkan Belajar Membaca Wacana Aksara Jawa.
Penerbit YLGL

Sa’adah, A., Pramono, P., Huda, A., & Irvan, M. (2022). Implementasi TEACCH Dalam
Pembelajaran untuk Siswa Autisme di Sekolah Khusus. Jurnal ORTOPEDAGOGIA, 8(1),
Article 1.

Sari, D. Y., Oktariani, L., & Novira, M. (2024). Upaya dalam Meningkatkan Kemampuan Menulis
Permulaan di Sekolah Dasar. Jurnal Pendidikan, Bahasa Dan Budaya, 3(3), 72-80.
https://doi.org/10.55606/jpbb.v3i3.3837

Schlesinger, N. W., & Gray, S. (2017). The impact of multisensory instruction on learning letter
names and sounds, word reading, and spelling. Annals of Dyslexia, 67(3), 219-258.
https://doi.org/10.1007/s11881-017-0140-z

Schopler, E., Mesibov, G. B., & Hearsey, K. (1995). Structured Teaching in the TEACCH System.
In E. Schopler & G. B. Mesibov (Eds.), Learning and Cognition in Autism (pp. 243-268).
Springer US. https://doi.org/10.1007/978-1-4899-1286-2 13

Selian, S. N. (2023). Asesmen Anak Berkebutuhan Khusus. Syiah Kuala University Press.

JMIE : Journal of Madrasah Ibtidaiyah Education, Vol. 9 (2) 2025 199
Copyright © 2025 | JMIE | p-ISSN: 2580-0868, e-ISSN: 2580-2739



Khairunnisa, et.al.

Septy, N. (2021). Media Pembelajaran: Pengertian Media Pembelajaran, Landasan, Fungsi,
Manfaat, Jenis-Jenis Media Pembelajaran, dan Cara Penggunaan Kedudukan Media
Pembelajaran. Curriculum Vitae Jejak (Jejak Publisher).

Sucuoglu, B., Ozbek, A. B., Demir, E., & Bakkaloglu, H. (2024). Factors Classifying School
Adjustment of Children With and Without Special Needs in Inclusive Preschools. Journal
of International Special Needs Education, 27(2), 79-90. https://doi.org/10.9782/JISNE-D-
23-00012

Sukma, H. H. (2021). STRATEGI KEGIATAN LITERASI DALAM MENINGKATKAN MINAT
BACA PESERTA DIDIK DI SEKOLAH DASAR. Jurnal VARIDIKA, 33(1), Article 1.
https://doi.org/10.23917/varidika.v33i1.13200

Supena, A., & Munajah, R. (2021). Analisis Kesulitan Belajar Membaca Anak Berkebutuhan Khusus
di Sekolah Dasar. Jurnal Basicedu.

Suratmi. (2022). Upaya Meningkatkan Kemampuan Membaca Anak Autis Melalui Penerapan Terapi
ABA (Applied Behaviour Analysis) Dengan Menggunakan Media Pembelajaran Flash Card
Glenn Doman Di Skh Negeri 01 Cilegon Tahun Pelajaran 2021/2022. Wiyatamandala :
Jurnal Pendidikan Dan Pengajaran, 2(2), 223-235.

Surender. (2023). Collaborative Partnerships between General and Special Education Teachers.
Global International Research Thoughts, 11(1), Atrticle 1.
https://doi.org/10.36676/girt.2023-v11i1-08

Tai, J. (2023). Moving beyond reasonable adjustments: Supporting employability through inclusive
assessment design. Journal of Teaching and Learning for Graduate Employability, 14(2),
70-86. https://doi.org/10.21153/jtlge2023vol14no2art1 785

Unruh, S., & McKellar, N. A. (2017). Word Reading and Decoding. In S. Unruh & N. A. McKellar
(Eds.), Assessment and Intervention for English Language Learners: Translating Research
into Practice (pp. 63—79). Springer International Publishing. https://doi.org/10.1007/978-3-
319-52645-4 5

Vargas, A. M. R. de O. (2024). CURRICULUM ADAPTATION FOR STUDENTS WITH SPECIAL
EDUCATIONAL NEEDS. Revista Género e Interdisciplinaridade, 5(06), Article 06.
https://doi.org/10.51249/gei.v5106.2339

Williams, C. (2018). Learning to Write With Interactive Writing Instruction. The Reading Teacher,
71(5), 523-532. https://doi.org/10.1002/trtr.1643

Yoswanto. (2021). Menulis Karangan kala Pandemi Covid-19. Penerbit NEM.

Zakiyah, A. R., & Alvina, R. (2019). Penerapan Metode Guide Writing Untuk Meningkatkan
Kemampuan Menulis Pola Dasar Pada Anak Disgrafia. Happiness: Journal of Psychology
and Islamic Science, 3(1), 1-11. https://doi.org/10.30762/happiness.v3il.348

200 JMIE : Jurnal Pendidikan Madrasah Ibtidaiyah, Vol. 9 (2) 2025
Hak Cipta © 2025 | JMIE | p-ISSN: 2580-0868, e-ISSN: 2580-2739



